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CHAPTER I
THE PRCBLZM AND DSFINITIO~{S CF T"SR:t-1S USSD

R2adin~ instruction is not a well established field in
which all knowled~e has been revealed, all of the skill-building
techniques established, and ways of developing a rich variety
of tastes and interests well understood.

Educators are continu-

ally searching for better methods of analyzin? weaknesses in
learnino, bett2r ways of providin~ for differences in reading
levels and learning rates, more successful ways of giving
intensive instruction for children's individual needs, and more
effective motivation of learning.

Cne of the chief problems in

teaching is providing for individual differences.

Regardless

of the mental ability of the child, there is a l~vel of learning
suitable for him.

I.
Statement.

THE PRCBLEM

The purposes of this study were (1) to cl~ter-

mine and evaluate some of the reading skills that would prove
.
.

most valuable in the intermediate reading prozram, (2) to outline
the best ways of analyzing the individual child's ability to use
these skills, and (3) to collect and develop in an aopendix for
classroom use various inventories, check lists, standardized
t2sts, and informal tests of anpraisal.

Importance.

The imoortance of adjustin2 readin2: instruc-

.tion to group and individual needs necessitat~s determining what
those needs are.

Because of wide differences in readinz develop-

ment of pupils in the intermediate grades, early analysis of
pupil skills is essential to the planning of an effective reading program.

If the teacher is to know whether he is succeeding

in accomplishing certain objectives, it is necessary and essential to appraise the child at the first of the school year.
Otherwise, much time and effort can be wasted, and failure to
reach some or all of the objectives of the program is very
possible.

Tinker sugP;ests that:

There are many reasons why appraisal is necessary for
best progress in the development of reading proficiency.
These reasons may be grouped into two categories: those
concerned with achievin? reading goals; and those concerned
with guidance or adjusting teaching to individual needs
Q.6:283).

The well organized reading program will have definit!:'
aims, goals, or objectives for each developmental level.

Appraisal

of growth in reading is equally concerned with the de2;ree to which
the goals have been attained and in promoting adjustment of
instruction to the individual needs.
Limitations.

The mechanics of this study, with adjustments

corresponding to objectives and grade level, could well be used
to appraise individual needs at almost any point in school achievement.

However, this study was limited primarily to the fifth

grade and is adaptable to the intermediate elementary school
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level.

This study will further be adapted to the curriculum

and testing guides of the Yakima Public Schools.
II.
Reading.

DEFINITIONS OF TERMS USED

Other authors have more recently added to the

meaning expressed in McKee's quotation, but it remains a simplified, direct definition:
• • • the process of reading consists of earring out
three major acts • • • •
1.
2.
3.

Identifying and recognizing printed words quickly
and accurately
Arriving at an adequate understanding of the meaning
intended by the writer
Making use of the meaning arrived at

The three acts need not each be carried out to the same
extent with every piece of reading matter (12:12).
Individual differences.

This study interprets the mean-

ing of individual differences as an observed or measured deviation from the average of the group with respect to mental or
physical characteristics occuring in the individual members of
the group.
Appraisal.

There is a very fine line in the definitions

of the terms appraisal, diagnosis, evaluation, and analysis.
This fine line of demarcation is at the point where one action
begins and the other ends.

Appraisal will be used to mean an

estimated value put on the child's abilities in reading after
a series of observations, standardized and informal tests, and

4
inventories.
Diagnosis.

The term diagnosis is used when a difficulty

is discovered and explored with the aim of correcting or remedying the difficulty.
Evaluation.

Evaluation is arriving at judgments about

the degree to which the objectives of the reading program are
being achieved, using test and non-test techniques.
Analysis.

The term analysis includes an inventory of

a student's background of reading abilities.

All of the reading

interests and tests given to the child, observations, and
measures are separated into the various reading skills inventoried.

The term analysis is recognized as a step preceding

diagnosis and treatment of disabilities in reading.

CHAPTER II
REVIEW OF THE LITERATURE
Authorities in the field are understanding more and
more about the social tool, reading.

Their many books on the

subject have been informing the classroom teacher of better
methods of teaching reading.

A limited review of some of the

latest research and its implication in organizing the classroom
for reading are presented here.
I.

UTILIZING PERMANENT RECORDS

The permanent or cumulative record file is perhaps the
first formal introduction a teacher has to an individual assigned
to his room for a school year of progress.

Cumulative records

are usually made available to the teacher several days before
the children arrive.

This time can best be used reviewing these

records and learning some of the background of these children.
When the children do arrive, various methods can be used to
gain other information on their individual and group needs.
Russell ,gives an efficient description, saying that " • • •
the cumulative record gives a long-term picture of behavior and
personality which cannot be obtained in other ways" (14:559).
Essentially, the permanent file, properly kept, reveals many
clues to a child's reading ability.

Any one reason or a

multitude of reasons can cause reading difficulties.

Therefore,

the more a teacher knows about the individual, the better he
can meet his needs.
When a child reaches the fifth grade, much information
has already been accumulated.

The cumulative file reveals a

record of pupils' academic aptitudes as well as unsuccessful
achievement.

Parent-teacher conference notes, pupils' interests

and activities, and health and physical development have been
kept and recorded over this period of years.

Some files may

contain anecdotal records and special services reports on speech
therapy or psychological problems.

Data in the cumulative

record on standardized test scores can give the teacher needed
direction.
Intelli2ence tests.

Just as some collected data of the

cumulative record give the teacher a background or a picture of
where the child has been, so can other information from intelligence tests h,~lp to estimate how far he can go.

As related in

Appendix E, a group intelligence test such as the California
Test of Mental Maturity, used by the Yakima Schools in grade
four, is a measure of capacity.

This test is one of three

intelligence tests administered in grades one through six.

Sub-

tests of this instrument yield a language, nonlanguag~ and
total I':;1 •

So that teachers are not mis lead, Ahmann and Glock

.
. not entire 1 y true to name.
h
h
1 anguage:- section
warn tat
tenon
is

The examinee must understam3 verbal directions ~iv~n by the

7
examiner in this section.

Also, poor readers are likely to
\

have a lower language IQ than a nonlanguage IQ (1:393-394).
According to the chart of Appendix F, a teacher might
conclude that the higher the IQ, the greater the capacity or
reading level.

Conversely, the pupil with the lower IQ would

have a lower reading level or capacity.
true.

This is not always

An individual with a high IQ and frustration could easily

be achieving below his supposed ability.
attempt to become aware of this person.

The teacher should
In the same way a

person of low IQ and high interest could very well achieve
beyond his estimated level.
r

Another interesting point brought out by this chart is
found upon studying the vertical columns from left to right.

A

classroom with a similar spread in IQ and achievement would have
some pupils capable of reading on the primer level and others
able to read at a much higher level.

Other reading authorities

use this same idea in pointing out the need of providing for
the individual differences within a class.
Achievement tests.

T h e ~ ~ ,2E. Basic Skills, used

in the Yakima Public Schools, is administered in grades three
through six.

Appendix E indicates those batteries and forms

used with the different grade levels.
are used primarily to measure progress.

Group achievement tests
Achievement test results

used with the results of the intelligence test give the teacher
a more accurate picture of a pupil's strengths and weaknesses.

The YakLna Public Schools' Guidance And S-oecial Education Handbook relates:
It is custo,~ary to contrast achi~ve;rent test score:s with
general intelligence t,2s ts, in order to det0.rmine to what
extent the pupil is wor~ing to his potential. Thus achievement tests measure the effects of relatively standardized
sets of experiences (school subjects) and intelligence tests
reflect the cumulation influence of a multiplicity of experiences in daily living, i.e. uncontrolled and unknown conditions (18:19).
Directions for the full battery or any part of the Iowa
Test

£1 Basic Skills are either verbal or written.

The teacher,

again, should recognize that the poor reader may tend toward
lower achievement scoring.
Diagnostic tests.

Diagnostic, survey or analytical tests

are used to identify a child's or a group's strengths and weaknesses.

Sub-tests within a given diagnostic instrument break

skills into definable parts so the teacher can locate general
and more specific points of weakness.
that
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Ahmann and Glock explain

a reading diagnostic test may give scores in syllabication,

knowledge of consonant sounds, blending, reversals, wrong beginnings and endings" (1:373-374).
T h e ~ Test of Basic Skills, though generally thought
of as an achievement test, can be used diagnostically, too.
Each test, vocabulary and reading comprehension, can be studied
in parts.

For instance, the vocabulary test includes the use

of tools involved in word recognition and an understanding of
the meaning of words.

Skills tested in the reading comprehension

9

are divided into details, purpose, organization, and evaluation.
Each of those four skills are separated again into from two to
four parts.

If the teacher felt the necessity of doing so, he

could set up an item analysis to get a clearer picture of the
group and its individuals.
Most reading authorities caution the teacher to realize
some of the limitations of standardized tests.
and scoring, alone, can cause inaccuracies.

Administration

Some teachers tend

to misuse test results in an attempt to interpret results, if
an attempt to interpret is made at all.

Strang concludes,

"Because of the complex nature of the reading process, measure11

ment of reading achievement is especially difficult (15:19).
Tests cannot be expected to measure all of a pupil's characteristics.

This is pointed out by Yoakam, who states, "It should

be acknowledged that standardized tests do not measure reading
interests, reading tastes, or reading habits.

Their function is

to measure reading skills" (19:319).
The teacher must use test results for making a part of
an appraisal.

Information gathered from standardized tests,

other permanent record data, informal test results, teacher
observations of the child and his interests, combine to help the
teacher better understand the individual and his reading needs.
II.

INFORMAL READING INVENTORIES AND PROCEDURES

Reading, complex process that it is, requires the use of
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many methods of evaluation and appraisal.

Standard test results,

achievement levels, observations, and other informal processes
must be used to help the teacher form judgements on the reading
abilities of the group and each individual within the group.
The first step in an evaluation program should include a survey
of formal test results.

This can be done when the teacher first

arrives in the fall for the preparation of school opening.

Then,

with the children in the classroom, the teacher can follow this
step by informal analysis through a variety of procedures.
Durrel states:
Standard-test results provide a useful evaluation of the
reading status of the pupils in the class, and the use of
such tests is recommended in connection with the informal
analysis. However, if standard-test scores are not available,
the informal analysis of instructional needs is not greatly
handicapped (7:93-94).
Silent reading.
many skills.

The act of reading silently involves

A quotation from Russell ably supports this state-

ment:
In developing silent-reading abilities the teacher is
usually concerned with (1) comprehension, (2) vocabulary,
(3) speed, and (4) accuracy. Each of these factors is
obviously related to the other three. For example, comprehension will depend upon the size of one's recognition
vocabulary and the rate and accuracy of reading the textual
materials (14:120).
Skills in reading silently include all reading skills except
those involved directly with oral reading.
reading skills appears in Appendix G.

A list of silent-

Because of limitations

placed upon this paper, there is need to select a few skills to
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be checked that will help the teacher establish his reading
program at the beginning of the year.

Harris suggests that

''the most important silent reading characteristic to evaluate
is the level .Qi difficulty at which the child can comprehend"
(11:161).

Reading specialists have many suggestions on good,

informal silent reading checks of comprehension.

A check of

suitability of material, recommended by Durrel, is measuring
comprehension after silent reading by preparing from ten to
fifteen questions over the selection read.

If the child is

not able to remember the important facts, the level of difficulty is too high.

Multiple-choice or short answer questions

are the best to use.

Vocabulary selection should be kept to the

level of the child when writing the questions (7:115).
Speed of silent reading is an adjustable skill.

The rate

at which a pupil reads is determined by the material to be
covered.

If the material to be read is scientific or within the

realm of social studies, the rate of reading would be relatively
slow.

But if the material is fictional, the rate of reading

would be more rapid.

Material for a test of speed of silent

reading could very well come from~ Reader's Digest Skill
Builder series mentioned in Appendix D.

The writer does not

feel that this material is as carefully graded as a basal reading series text might be, but an indication of level of difficulty could be made.
reading test.

Durrell gives an example of a speed of

The teacher directs the pupil to begin at a
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given place and they are to read as rapidly as they can until
the order to stop.

An Xis placed at the end of the line they

were reading when asked to stop and, then, they can finish the
reading of the story.

The pupils are cautioned to read as fast

as they can, but well enough to answer questions afterward.

To

compute the number of words read per minute, the teacher would
divide the number of words read by the time allowed for the
test.

Comprehension is checked afterward by having the pupils

answer questions about the story.

A child's speed is rechecked

if he cannot answer the questions satisfactorily (7:116).

Other

speed of silent reading quick tests have been mentioned by
Durrell and Harris, similar to that paraphrased above.

However,

the important fact to remember is that this type test should
always be followed by a check of comprehension; otherwise, speed
may grow at the expense of comprehension.

The teacher should

phrase his questions in a different style from the book and in
such a way that the answers will be multiple-choice or short
answer.
Q.!!!l reading.

"In addition to evaluating the level of

reading proficiency, the informal oral reading test can furnish
information useful in guiding day-by-day instruction" (16:290).
By all standards, oral reading should be done before an audience,
preceded by silent reading.

Some authors follow this idea

completely in their suggestion of an informal oral reading
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inventory.

Betts, on the other hand, has suggested oral

reading at sight.

The pupil reads parts from material of

graded difficulty until the examiner determines the basal reading level has been reached.

Tendencies toward faulty reading

habits may also be induced by this oral reading at sight.

A

pupil does this in response to a general motive question.
Comprehension is checked by use of questions after the reading
(2:457).
Harris suggests a quick way to locate the poor readers
in a class.

Each class member reads two or three sentences

from a basal reader.

Even though it shows but one side to the

reading picture, it is a quick screening device.

"A combination

of a quick oral reading survey and a silent comprehension test
provides a good way to locate the children for whom a particular
book is too difficult" (11:155).
Most informal oral reading tests will need to be individual in nature, and most often the poorer readers will be
selected first.

Durrell reports a good test of this type.

Short

stories are selected from each book of a graded series of readers,
primer through the sixth grade.
on a card for each selection.

Five or six questions are placed
A pupil will then begin reading

a selection from a book of his grade level.

If he has difficulty

with one word out of twenty or reads in a labored manner, he
drops to the next selection until he finds a selection suited
to him.

He then completes the reading of the story and is
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checked for comprehension by answering the questions on the
proper card.

Since this type of test takes more time than

others, short selections are preferred (5:21-23).
Probably one of the best guides in making and using
informal tests is from Burton:
1.
2.
3.

4.
5.
6.
7.

Informal tests should be carefully prepared • • • •
The tests should be based on the local instructional
program and on the local instructional materials
• • • •
The tests, so far as possible, should resemble
developmental materials on the functions being
tested. Such resemblances makes it possible to
use the materials for testing one group and for
instructing another, and vice versa.
The tests should be aimed at specific objectives
• • • •
The tests should be appropriate in difficulty to the
level of the group being tested • • • •
The tests should be interesting, contain materials
that appeal to children • • • •
The tests should be constructed in a variety of forms.
Children become "test wise" and bored if the same
form is used repeatedly (3:497).

Observation.

Numbered among some of the most used

informal reading analysis techniques is teacher observation.
This is the one process in evaluation that is truly continuing.
No matter what time during a school day, the teacher has an
opportunity to watch a child.

From the time the child arrives

on the school grounds in the morning until he is on his way
home in the afternoon, the teacher is aware of him.

The teacher

observes him on the playground, in the classroom, in the lunchroom, and during assemblies.

Reading is a complicated process.

One or a multitude of events can effect its progress.
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Observation is just one more attempt on the part of the teacher
to understand and provide for individual differences in the
classroom.
Observable silent reading habits such as lip and head
movements tend to lessen the rate of silent reading.

Poor eye

habits during the act of reading silently are indicated when
eyes make faulty movements across a page.

The eye may pause

too long in one spot, travel back across a line just read, make
too many pauses per line, or there may be a faulty return sweep
to the next line.

In the classroom the teacher can observe the

way a child holds his book, his posture, how far he holds his
book from him, and the use of a finger in following a line he
is reading.
Helpful devices should be used to make observations more
meaningful and useful.

Check lists of observable traits can be

made for each pupil, with ample space for rechecking to show
improvement.

Anecdotal records, a series of unbiased, informal

notes about a pupil's behavior in reading, are useful accounts
of observations made periodically over several years.

Observa-

tions are momentary and should never be left to memory.
Check lists and interest inventories.
not be for use in observation alone.

Check lists need

They can be used for

recording, rather quickly, any type of behavior.

The example

in Appendix C is a check list of instructional needs in oral,
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silent, and word mastery abilities.

This list can help the

teacher adjust teaching to strengthen needed reading abilities
of individuals.

The list can also indicate growth in reading.

Appendix Bis another example of a growth record.

Through a

systematic evaluation a teacher can record strengths and weaknesses to help him in reading guidance.
Interest inventories, such as that found in Appendix A,
give initial understandings of pupils and their attitudes.

If

the pupil is honest about completing such a form, the teacher
can learn much of the individual's own concept of his life to
date.

All the information asked for is of a personal nature

but not so much that a pupil would hesitate revealing it.

The

fact still remains that some pupils might answer some of the
questions the way they think the teacher might wish it to be;
however, if the teacher approaches the class with the attitude
that the information is strictly personal between pupil and
teacher, there should be very little misleading information.
III.

GROUPING

A most recent statement puplished in the Encyclopedia
of Educational Research indicates that "the best way in which to
group children for purposes of basal reading instruction still
merits further study" (8:1118).

Russell, in his 1961 publica-

tion of Children Learn to Read, itemizes some of the current
practices and ideas relating to grouping:
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1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

11.

12.

Some form or forms of grouping are necessary in
setting up classroom experiences.
Grouping is one of the basic ways of providing for
individual differences.
No one right or wrong way of grouping has been
established by research.
Groups should change in composition and purpose as
children and situations change.
Group size needs to be varied to suit purpose.
Children can and should learn techniques of forming
and working in groups.
·
Grouping helps children learn from each other.
Childre~ need to learn to identify with increasingly
larger groups--the class, the school, the community.
Grouping should be done on the basis of multiple
criteria, including reading achievement, specific
purpose, and social structure of the group.
Small group research emphasizes the importance of
leadership and need for considerable initial competence for.the group to deal successfully with its
problems.
Gr;un solutions to problems are often superior to the
sum of individual· contributions to a problem; this
fact would seem to be especially important in
creative and critical reading.
The dynamics of the group may increase the individual's
interest and emotional response (14:500-501).

The ultimate goal of the classroom teacher in any teaching
situation is to carefully plan for the growth of all his pupils.
This is the reason for carefully collecting information on
intelligence, reading achievement, and diagnostic test results.
Too, this is the reason for developing and administering informal
tests of some reading skills and for the interest inventories,
check lists, and anecdotal records.

With a class enrollment of

thirty or more students in the fifth grade, not one pupil is
reading exactly at the fifth grade level.

0

At any grade level

beyond the first grade it is customary to find a range of
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abilities spanning at least four grades."

Tinker also says

that, at the end of the third grade, a range of ability can be
from about second to the eighth grade.

By the sixth grad2 the

range extends from the fourth to the eleventh grade in ability.
noccasionally the teacher ·will find a child whose reading
ability is even belm;r or above the limits given here" (lS:195).
Nor are th,2re any two people gaining in achievement equally.
Crouping, then, is an attempt to divide the class into
parts or sub-groups with similar achieveLl~nt levels, needs, or
interests.

The children are placed into reading groups that

most effectively use pupils' and teacher time.

For first place-

ment the children should be placed in reading level or achievement groups.

Here, they can review basic reading skills, renew

them, or learn them for the first time.
can be formed for other purposes.

As needs arise, groups

Perhaps there is a need for

grouping L::. the content subjects involving a special skill or
interest.
The number of grou::,s in a classroom would, ag.e.in, depend
on the purpose or purposes.

Interest or research grouping might

require five or more groups 11Jhereas achievement or special needs
grouping could be taken care of with two or three groups.
Flexibility is necessary when grouping to meet individual
needs as they arise.

For instance, the Iowa Test of Basic Skills

is administered the third week of school in the Yakima Schools.
New insights may be gained as to the needs of some individual.
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The grouping arranger:1cnt must have flexibility to help him.
The initial pattern of class organization for improvement in reading is established for the first days or weeks of
school so that no time is lost gaining back ground v1hich may
have been lost over the summer.

As new needs of the group and

individuals arise, a flexible growth pattern adjusts to those
needs.

Teachers should take care that the pupil placed in a

group does not realize this placement as the very peak of his
ability.

CHAPTER III
SUMl·'lARY
The concept of individual differences ·within a classroom
leads teachers to believe that the goal of education is to meet
those differences with as much individual instruction as is
economically possible.

Individual differences in reading ability

can be defined, in terms of strengths and weaknesses, through
the use of various evaluation techniques.

Use of the cumulative

record in evaluation can produce avenues of approach to the
educational, personal, and emotional background of a pupil.

The

results of intelligence tests, recorded in the cumulative file,
reveal important clues to the individual's mental capacity and
the extent to which he is working to his capacity or potential,
when contrasted with achievement test results.

Diagnostic tests

are then used to determine what an individual's strengths and
weaknesses are in terms of reading skills.
Standardized test scores, alone, can provide a part of
the total reading picture of an individual.

Teacher-made tests

of reading comprehension, speed of silent reading, oral reading,
and others can increase the teacher's understanding of pupil's
reading habits.

The use of classroom observation, interest

inventories, anecdotal records, and check lists can help complete
the picture of individual differences in reading abilities.
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Identification of individual differences is the first
step toward pupil growth in reading.

Purposeful grouping of

children according to needs helps each to overcome reading
difficulties.

The key to reading enhancement lies in flexibility.

Russell shows concern that some writers define comprehension and interpretation separately.

Often they overlap.

There

are many comprehensions rather than just one comprehension for
reading.

Comprehension in the primary grades may have been

confined to words, grasping of simple-sentence meaning, or reading for general impression or details in a short paragraph or
story.

A wider range of comprehension must be gained in the

intermediate grades.

For instance, a good reader may fail to

understand the general significance of a whole section.

Each of

these comprehensions suggests reading for something, or reading
as a basis for action.

Readiness for reading purposes and compre-

hensions will vary with each pupil in the intermediate grades,
and the teacher should study his pupils and group them according
to their needs for improvement.

All comprehensions are not

designed for the intermediate grades.

Some pupils may have diffi-

culty with cause-and-effect relationships in following a sequence
of ideas or events.

Too, in grasping the organization of what

is read, the design of the writer is often above the comprehension
of a fifth grade student (14:245-247).
The search for individual differences will include tests,
interest inventories, and observations.

Yet, the potential of
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increasing these differences may be hidden under readiness to
learn one or more of these comprehensions.

The enterprising

teacher will offer opportunities for individuals to learn new
abilities.
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APPENDIXES

APPENDIX A
INVENTORY OF PUPIL INTERESTS
AND ACTIVITIES (3:462-465)
Name ____________Date of birth_ _ _ _ _ _Age_ _ _ __

-----School·-------Teacher-----Date-----

Grade
1.

What do you usually do:
(a) Directly after school?
(b) In the evening?

(c) On Saturdays?
(d) On Sundays?
At what time do you usually go to bed? ___________
When do you get up? _____________________
2.

In the space below write the full names of your close
friends.

Do you have a nickname? _ _ _ _What? ______ Do you like
it? ______Would you rather play by yourself, with other
boys, girls, or boys and girls? (Underline.)
Do you quarrel with your friends?

Never, sometimes, often.

(Underline one.)
If you have any brothers or sisters, how old are they? _ __
Do you play with them? ___________________
Do you do things with your father and mother? _______
What?

----------------------------
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3.

To what clubs or organizations do you belong? ________

What do you do in your club? _________________
How long have you been a member? _______________
Are you an officer? ______________________
Where do you meet? ____________When? ________
Do you go to Sunday School? _________________
4.

Do you take any kind of special lessons outside of school?
______What kind? ______Do you like them? ______
Is there another kind of lesson you would rather take? _ __

5.

What tools or playthings (toys) do you have at home? _ _ __

Which do you like best? ____________________
Do you let other children use your toys? _ _ _If not, why?

Is there any tool, toy, or equipment that you especially
want? _____What? ______Do you have a workshop? _ _ __
6.

Do you receive spending money? ________________
Regularly or occasionally? __________________
Do you have a job after school or on Saturdays? _______
If so, what do you do? ____________________
How many hours each week do you work? ____________
If you do not have a job, have you ever earned any money?

------How? -----------------------Do you have chores or other regular duties to do at home?

------What?------------------------
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7.

How often do you go to the movies? ______________
With whom, usually? ______________________
What are the names of two good movies you have seen?
(a) _ _ _ _ _ _ _ _ _ _ _ (b) _ _ _ _ _ _ _ _ _ _ __

Underline the kinds of pictures you like best.
comedy

western

gangster

"sad"

educational

mystery

Who is your favorite actor?
8.

Have you been to a farm?

love

serial

society

cartoons

news

Actress?
Circus?

A zoo?

Have you been to a museum?
Have you been to an amusement park? _____________
Do you ever go to concerts? _______How often? ______
Have you ever been to a picnic? _______________
Have you ever taken a trip by boat? _ _ _ By train? _ _ _ __
By airplane? _____ By bus? _____ By automobile? _ _ __
Where did you go? _______________________

1tJhere

did you go during your last summer vacation? _____

To what other places would you like to go.?
9.

What would you like to be when you are grown?
What would your mother and father like you to be?

10.

What are your favorite T.V. programs? (First)
(Second)

(Third)
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To how many programs do you listen regularly?
11.

One, two,

three, or more? (Underline.)
Do you have a pet? _ _ _ _ _What? _____________
Are you making any collections? ___Of what? _ _ _ _ _ __
Do you have a hobby? _ _ _ _ _What? ____________

12.

Do you like school? ______What school subjects do you
like best?

(First)

----- (Second)-----Third)---

What school subjects do you dislike most? _ _ _ _ _ _ _ __
What other school subjects do you dislike? _ _ _ _ _ _ __
13.

About how much time each day (outside of school) do you
spend doing school work? __________________
Do your parents make you study?
Do they help you with lessons?

14.

Never, sometimes, often.
Never, sometimes, often.

Suppose you could have three wishes which might come true:
What would be your first wish? _ _ _ _ _ _ _ Second wish?

---------Third wish?--------------Have you told your wishes to anyone? _ _ _To whom? _ _ __

15 •

·
rea a·ing.? ____Do you l'k
i e t o h ave someone
Do you enJoy
read to you? _ _ _ _Who? __________________
Do your parents encourage your reading at home? _ _ _ _ __
What are the names of some books you have been reading the
last two months?

----------------------

Draw a line under those books which you did not finish.

31
Do you have a card for the public or school library? _ __
How often do you get books from the library? ________
How many books do you have of your own? __________
Name some of them.

----------------------

What other books would you like to own? __________
About how many books are there in your home? ________
Underline the kinds of reading you enjoy most:

history,

travel, plays, adventure stories, science, poetry, novels,
detective stories, fairy tales, animal stories, mystery
stories, biography, music, art.
16.

What newspapers do you have in your home? _________

1/Jhat

17.

parts do you read? ___________________

What magazines are received regularly at your home? _ _ __

Underline those you read sometimes.
Name your favorite magazines. ________________

APPENDIX B
PUPIL'S READING PROGRESS PROFILE

--------------Grade-----Date---------

Name

Age___Date of Birth_ _ _ _ _Reading Age_Reading Grade_ __

A.

(Check the areas where
imDrovement is needed.)
Reading
1. Amount of Readin2:*
2 • Reading Abilities:

First
Check

Second
Check

Third
Check

.Qw Reading Skills
Reads for meaning
Uses voice to oortrav meanin2:
Reco2:nizes new words indeoendentlv
ComErehension Reading Skills
Reads to evaluate
Reads to comoare
Reads to 2:et main idea
Reads to or2:anize
Reads to locate facts
Reads to draw conclusions
Reads to follow directions
Reads to verifv ooinions
Reads for soecific details
Reads to oredict outcome
Reads to follow seauence of ideas
Location Skills
Uses librarv skills
Uses index. bibliog-ranhv
Uses table of contents. 2:lossarv
Uses o-lobes. mans. charts. 2:raohs
Uses dia2:rams
Uses scannin2:. skimmin2:
Know·s authoritv. convri2ht date

B.
('

'-'•

Vocahulari Skills
Uses the dictionarv
Concents or connotations
Uses context clues
Knows ohonetic sounds
Appraisal of Self
Handles Books With Care

*Use the back of the page to record titles of books read and any
notes.

~
p.>

<"+
(1)

C/l

0

0

()

p.>

p.>

::r'

()

0..

1-j
(1)

::r'

t-j

::r:

M
0

0
0

(1)

I-'

(1)
t-j

~

L'

H

C/l
1-j

0

1-Ij
H

zC/l
1-j

::i::i
C:
0
1-j
H
I

0

z

I

Age
M.A. or Listening
Comprehension
Reading Age or Grade
Initiative-Interest
Level
Phrasing
Work Attack
Ignores Errors
Word Meaning
Expression
Enunciation
Insecure
Textbooks too Difficult
Word Errors
Stories
C/l
'"d
(1)
Content Subjects
(1)
Skimming
0..
Attention
Specific Questions
p.>
General Questions
::i::i
Unaided Oral Recall
c:::~
rn Pl
Written Recall
I-'
(1)
I-'
Outlining
Elaborative Thinking
Discussion
Word Attack
Syllable Analysis
Ear for Sounds
Spelling
Identifying Unknown Words
Dictionary Abilities

►
L'

zM
M
~
C/l

H

~
<"+

::i::i

(1)
t-j

(1)

0

[

t-j

I-'•

~

p.>
I-'

OQ

8
(1)

0..
I-'•
p.>

<"+

(1)

~

<"+

C/l ::i::i
<"+ (1)
i:: p.>
0.. 0..

~

,_..
~

OQ

g,

p.>
~

0..

►
er'
I-'•

~
0

t-j

0..

~~
p.>
I-'•

(1)

rn

rn

<"+
(1)
t-j

~

H

X

0
t-j

0

p.>

I-'

z~

(1)

0..
C/l
,_..

►
l"tJ
l"tJ
M

(1)

rn
__.

-..
--.J

I-'

N
N

APPENDIX D
SUPPLEMENTARY READING MATERIALS
The following is a partial listing of sets of
for reading enrichment and additional guided reading
available to teachers in the Yakima Public Schools.
materials may be used in the development of informal
oral reading and speed-comprehension reading, also.

materials
activities
These
tests of

The Reader's Digest Reading Skill Builder. Pleasantville:
Reader's Digest Association, Incorporated.

The

Grade 2 Reading Level - Part One - 1958
Grade 2 Reading Level - Part Two - 1958
Grade 3 Reading Level - Part One - 1952
Grade 3 Reading Level - Part Two - 1952
Grade 4 Reading Level - Part One - 1951
Grade 4 Reading Level - Part Two - 1951
Grade 5 Reading Level - Part One - 1959
Grade 5 Reading Level - Part Two - 1959
Nolen, Barbara. Luck and Pluck. Boston: D. C. Heath and
Company, 1950. Intermediate, Grade Four.
Bond, Guy L. and Marie C. Cuddy. Days .Qi. Adventure. Chicago:
Lyons and Carnahan, 1953. Intermediate, Grade Five.
O'Donnell, Mabel. Engine Whistles. New York: Row, Peterson
and Company, 1947. Intermediate, Grade Five.

APPENDIX E
TEST CALENDAR
YAKIMA SCHOOL DISTRICT NUMBER 7
ELEMENTARY (18:4)

Date to Administer

Test

Grade or
Class

Form

First Month of School

Primary Mental Abilities 1

5-7

1

Third Week of School

Primary Reading Profile 2

Level 1

2

Third Week of School

Iowa Basic Skills (full
battery)

Form I

3

Iowa Basic Skills (Reading-others optional)

Form II

4

Iowa Basic Skills (full
battery)

Form I

5

Iowa Basic Skills (Reading, Arithmetic-others
optional)

Form II

6

Third Week of School
Third Week of School
Third Week of School

Fifth Week of School

California Mental
Maturity

Short
1957

2 and
4 and
new
students

1nevised by Louis L. and Thelma Gwinn Thurstone, and
published by Science Research Associates.
2Published by Houghton Mifflin Company.

APPENDIX F
READING LEVEL TO BE EXPECTED FOR VARIOUS IQ'S AND AGES (Based
on MA. ) ( 4 : 2)

6.6

7.6

8.5

9.6

10.6

K.

1

2

3

4

5

4

5

7

8

10

12

155

31

5

6

8

9

11

12

145

22

4

5

7

8

10

11

12

Beyond 12th

135

1

32

5

6

7

9

10

11

12

12+

125

pp

31

42

5

6

7

9

10

11

12

115

pp

21

32

42

5

6

7

9

10

11

105

R

p

21

32

42

5

6

7

8

10

95

R

pp

2

21

32

42

5

6

7

8

85

R

R

pp

1

22

32

41

52

6

7

75

R

R

R

pp

1

2

31

32

42

5

65

R

R

R

R

PP

p

21

31

32

4

5.6

IQ 165

11.6

12.6

13.6

7

6

14.6

8

Age

9 Usual

Beyond 12th

Grade

Beyond 12th

Figures given are approximate reading ~evels to be expected.
2 means Iitst half of second grade, 2 means second half of
second grade; PP means pre-primer; P means primer; R means
readiness for reading instruction.
Children with very high IQ's often are capable of even better
reading, and children of very low IQ's seldom can achieve at
all.

APPENDIX G
PURPOSES IN WORK-TYPE READING (14:326-327)

1.
2.

3.

4.

5.
6.

7.

Ability to define a specific purpose for reading
Skill in locating information
a. Skill in using the table of contents
b. Skill in using the index
c. Skill in using the dictionary or glossary
d. Skill in using an encyclopedia
e. Skill in using a card file and other library tools
f. Skill in using maps, graphs, charts, and tables
g. Skill in using pictures
h. Skill in skimming
i. Skill in using headings and other typographical aids
Ability to comprehend and organize what is read
a. Ability to find the main idea
b. Ability to see the consequence of ideas
c. Ability to find details
d. Ability to draw conclusions, see relationships, and
make inferences
Ability to select and evaluate information
a. Ability to select suitable sources of information
b. Ability to distinguish between relevant and irrelevant,
important and unimportant information
c. Ability to recognize the difference between fact and
opinion
d. Ability to judge the validity of one's information
e. Ability to use several sources to solve a problem
f. Ability to judge the adequacy of one's information
Ability to adjust the method and rate of reading to one's
purpose and to the nature of the material
Skill in using information
a. Skill in following directions
b. Skill in taking notes
c. Skill in classification
d. Skill in outlining
e. Skill in summarizing
Ability to remember what is read
a. Ability to use the aids to retention
b. Ability to select facts to be remembered

